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Despite the emphasis on compulsory basic education for all children in the Sustainable Development Goals, there remain significant concerns over girls’ education among Tanzania pastoral communities. The study sought to investigate the factors hindering girls’ completion of secondary education in pastoral communities of Hanang’ District, Tanzania. The study had three research objectives which were assessing stakeholders’ perceptions concerning girls’ education among the Barbaig community in Hanang’ District, exploring the level of girls’ participation in secondary education amongst Barbaig community as well as examining the challenges facing public efforts towards promotion of girls’ education among pastoral communities. A qualitative research approach and a case study research design were adopted. Purposive, snowball and stratified sampling procedures were used to select 101 respondents. Interviews, focus group discussions and documentary analysis were used during data collection. Data analysis was done using thematic-content analysis. Key findings indicated that there were mixed perceptions among pastoral community members regarding girls’ education. The study revealed also that girls participation in pastoral communities was still low though there were indications of slight increase in their number. While most girls saw education as an important endeavor, the elder members of the barbaig community had negative perception towards girls’ education, hence seeing no significance of sending girls to school. The study recommends; The Tanzanian government and other educational stakeholders to make every effort to educate elder members of the pastoral communities on the negative impacts of their perception towards girls’ education.
Keywords: Gender, gender discrimination, Gender Stereotype, and quality education.
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INTRODUCTION AND BACKGROUND OF THE PROBLEM 
1.1 Introduction 
This chapter presents background to the problem, statement of the problem, research objectives as well as research questions whereby all together establishes context of the study at hand. Furthermore, issues related to conceptual model, theoretical underpinnings, ethical considerations and operational definition of key terms are also treated in this chapter.

1.2 Background to the Problem	
Education has long been considered as a fundamental human right as it is the key to sustainable development, peace as well as social stability within and among countries and thus indispensable means for effective participation in the societies and economies of the respective countries (Dy & Ninomiya, 2003). Committed to this perspective, the United Nations launched a Declaration for Human Rights in 1948, in which the Article number 26 states: 
“Everyone has the right to education, it shall be free, at least in the elementary and fundamental stages, elementary education shall be compulsory. Technical and professional education shall be generally available and higher education shall be equally accessible to all on the basis of merit” (UNICEF, 2014).


There is much discussion in today’s schools about student’s academic achievement. One specific area is the apparent gender gap between boys and girls in the area of education. Most researchers agree that there is a gap; however, the debate wages on as to the degree of the gender gap and how much it is really narrowing. Some believe that, girls have made great strides in their access to secondary school and academic achievement, have caught up with boys, and have caused the gap to narrow considerably, perhaps even closed. Others believe that the gap still exists and is stronger than ever (Herz, 2004). Those who hold this view, to which I subscribe, also feel that, much must be done to ensure an equal access to education between boys and girls at all grade levels and in secondary education in particular.

It is however believed that, education is a double-edged sword; it has two dialectically opposed impacts. On one hand, it is used as an intervention strategy, which legitimizes subordination, submissiveness and docility; hence it can perpetuate gender apartheid (Bendera, 1994). If the content of education is stereotyped, and methods are full of gender biases, it would not bring about changes in people’s attitudes and norms even if women and girls get access to education in large numbers.

On the other hand, it is considered to have a great potential for transforming the society if it is utilized to concertize men and women on the need for gender equality (Bendera, 1994). The potential of education in transforming the society would have been enhanced if curriculum is changed in order to remove all gender biases, textbooks are reviewed with gender sensitivity, and the content is reviewed in order to make it gender responsive (Bendera, 1994).

The definition of education is vast but we can sum it up in a line saying- ‘education is the development and growth of oneself’. Education makes us capable of acquiring new skills and being able to communicate with others in a civilized manner. Education is the basic right of everyone and therefore while providing education facilities, we should not discriminate among genders or sexes. Unfortunately, this discrimination still prevails in many parts of the world and therefore it is a need to make people understand that girls also deserve to be educated and it is their basic right too just like men. This is supported by the fact that women make approximately 50% of the total population. If they are left uneducated then a large part of the nation will not be contributing towards its growth which is a major problem. Therefore, educating women will promote the development of a country.

Improving the quality of education for girls in Africa means improving girls’ initial access to primary and secondary schooling most obviously through reducing the costs of attending school as a tremendous step in the right direction (PWC, 2008). Many countries in Africa are working out how to make education accessible and affordable to all. The question of keeping girls in school through completion of primary and secondary school is another matter (Omari, 2002). School completion is very often closely related to school quality. School quality is important for both boys and girls, but is of particular importance for girls (Kane, 2004). The concept of quality encompasses a range of issues, including teacher quality, infrastructure and school materials, school governance, community involvement and curriculum (Singh, 2002). However, many girls in Tanzania do not complete their school circles hence affecting their future life.

This is evidenced by the alarming number of girls dropping from primary and secondary schools. For example, in 2017 alone, a total of 31,621 students dropped from secondary schools in Tanzania (MoEST, 2018). This is greatly threatening to the future of girls in the country which if left to continue, it can lead into creation of the non-schooled girls’ country. Existing studies inform that the number of female students’ dropout is greater in pastoralist communities of Manyara Region especially the Maasai and the Barbaig community which is the concern of this study.

Barbaig people are among the small tribes which are also known as the Datooga people. This is one of the 123 tribes that are found in Tanzania and they are among the pastoralist community found in the Northern part of Tanzania, the present Manyara region extending their lineage towards the Eastern part of Singida region in Hanang’ district. The most general name for this widely-dispersed ethnic group is Datooga, though it is sometimes spelled Tatooga (PWC, 2008).  In the outside world, they are often known by the Sukuma name for them, Taturu.  Very few sources have information about the Datooga people. The best-known and most numerous sub-tribe of the Datooga peoples are the pastoral Barbaig (​http:​/​​/​orvillejenkins.com​/​peoples​/​barabaigdatooga.html" \t "profile​) for whom this study is focused. Barbaig people reside chiefly in that part of the northern volcanic highlands dominated by Mount Hanang’ with 3,418 metres above the sea level (Malhotra, Rohini & Grown, 2003). 

The sacred nature of this mountain makes it an important theme in Barbaig myth and cultural song.  To some people, the Barbaig are listed as a separate people, but as speaking the Datooga language. There is little concrete history of the origins of Barbaig people.  Their migration history has been reconstructed through comparative linguistics and study of oral traditions of the Barbaig and their neighbors.  The Barbaig are linguistically and culturally classified as Highland Nilotes (Boyle, Brock, Mace & Sibbons, 2002). Other Tanzanians and outsiders consider the Barbaig primitive, because they resist change including education and development which seem to challenge the core of their culture.  They thus live at low levels of hygienic standards bearing many children but faced by a high infant mortality.

Barbaig people are generally nomadic pastoralists who have been migrating from one place to another leading to difficulties in terms of providing education and other social services (Kane, 2004). The costs of education to such a community fuel the repellence to social change especially attainment of education with specificity to girls’ future employment and detachment from community as a result of modern economy and the nature of employment. 

In recent years, the governments have been setting-up for women empowerment through education and political orientation into public decision making. However, the efforts have been facing obstacles mainly a continuation of the sex discrimination as a legacy from colonial scars and traditional African patriarch domination over women. Government efforts supported by religious and international community in bringing about equality in access and attainment of education between boys and girls are reportedly being unsuccessful in most pastoral communities. Therefore, this study intended to investigate the factors hindering girls’ completion of secondary education with the view of suggesting appropriate measures to be undertaken for enhancing access and completion of secondary education to girls among the Barbaig community of Hanang’ District.

1.3 Statement of the Problem
The African traditional education system has for many years been described as the most discriminative education system known to most scholars. The fact is that the system was sex sensitive attached to gender expectation of the boys and girls as future members of the community (Kane, 2004). Boys and girls were separately provided with skills of life in relation to the community setting; this differed from one community to another. Colonial period also proved to be sex discriminative when it came to education provision. Colonial education objective may have made this purposely but the legacy stay to be a major defect in our education system concerning boys and girls. During colonial period, girls were not given the same access to education as boys (Kane, 2004).

In Tanzania for example, many girls in the pastoral communities do not attend school. The cultural bound of pastoral communities is not believing on investment on girls education as a way to protect and preserve wastage of their wealth. There are national and international projects being undertaken to improve or promote girls participation in education among the pastoral communities. Building hostels in the existing schools, building new girls based schools and conducting awareness creation training and/or workshops on girls education among pastoral societies are just a few activities implemented daily (Masanja, 2004). According to Masanja these projects however, have not yielded adequate results as was expected. Little response is seen from these pastoral communities regarding valuing girls education.

Despite the international and national efforts towards the attainment of the Sustainable development goals focusing on girls and women equality in education and social service equality, the gap of education inequity still persists and even wider than is expected. 
Local and International Charity organizations have been working in tandem with the government to make sure that girls’ access basic and secondary education equally as boys do. According to Kane (2004), scholars have earmarked tremendous change to some communities but disparities in environmental setting and community lifestyles set another challenge. Review of literature around the study indicates a significant paucity of research which might account for the sustenance of the problem. The researcher sought important to undertake a qualitative study to investigate engagement in education among pastoral communities taking Barbaig community a case of the rest in Tanzania in particular.  It was the aim of this study therefore to pinpoint one of the communities whose girls still face obstacles into the education attainment, the Datooga, mostly known as the Barbaig living in Hanang’ District by investigating the factors hindering girls’ completion of secondary education despite great efforts undertaken by the government in providing basic education to all. 

1.4 Research Objectives
1.4.1   General Research Objective
The main objective of this study was to investigate the factors hindering Barbaig girls in completion of secondary education.

1.4.2 Specific Objectives
This study was framed under the following three research objectives:
(i)	To assess stakeholders’ perceptions concerning girls’ education among the Barbaig community in Hanang’ District.
(ii)	To explore the level of girls’ participation in secondary education amongst Barbaig community in Hanang’ District.
(iii)	To find out the challenges facing public efforts towards promotion of girls’ education among pastoral communities in Hanang’ District.

 1.5 Research Questions
To fulfill the three research objectives devised above, the following research questions were proposed:	
(i)	What are the stakeholders’ perceptions concerning girls’ education as opposed to boys’ education among the Barbaig community in Hanang’ District?
(ii)	What is the level of girls’ participation in secondary education amongst Barbaig community in Hanang’ District?
(iii)	What are the challenges facing government and public promotion of girls secondary education among pastoral barbaig communities in Hanang’ District?

1.6 Significance of the Study
The findings of this study contribute to collective efforts towards elimination of partial attainment of secondary education to girls in the pastoral communities in Tanzania thus bringing about education equality between boys and girls. On the other hand, the study can be a starting point for social and education scholars forming a body of knowledge and literature concerning developments in provision of girls’ education in Tanzania. The study can also influence public policy makers and planners on the best strategies our society could employ to make sure that girls like boys attain secondary education and they complete so that the nation meets the Sustainable Development Goals. 
1.7 Scope and Delimitation of the Study
The study was confined to investigating and assessing the factors hindering girls’ completion of secondary education among the pastoralist Barbaig community of Hanang’ District. Generalization of the findings may not be accurate due to the fact that Tanzania has a vast area and many pastoral communities differentiated by geography and culture.  

1.8 Limitation of the Study
The main limitation experienced in this study was that some female students were not ready to reveal the factors threatening their life as secondary school students. The same situation was also experienced during parents’ focus group discussions. This was tiresome and time consuming on part of the researcher. However, the researcher’s perseverance and ability to clarify purpose of the present study helped to solve the problem. 

Apart from that, the researcher faced the problem of language barriers especially during focus group with school droppers in focus group where most of them were not conversant in Kiswahili. However, the researcher used her little competence in the Barbaig language to facilitate communication between her and such respondents.
Last but not least, the researcher faced the challenges of respondents’ excuses where most of the respondents were hard to contact with and even when you meet with them, then they raised excuses of emergencies. This made delays in the whole process of data collection hence extended time for report writing. The researcher overcame the challenge by being tolerant and patient because it was her intention to take this study until its completion.
1.8 Conceptual Model
Conceptual Model is a basis for researchers’ thinking concerning the problem at hand. It is the general picture of the phenomenal issues which constrain or promote the situation. The researcher viewed secondary education as an outcome of the processed inputs. Completion of secondary education were framed as Input-Process-Output. Figure 2.1 explains diagrammatically the relationship between the three variable as perceived by the researcher in this study.











Figure 1.1: Conceptual Model on the Challenges Hindering Barbaig Girls’ In Completion of Secondary Education
Source: Adopted and Modified from Schalock (2001).


The researcher believed that community awareness and readiness to support their girls’ secondary education cold be the first input very essential for processes and subsequent expected completion as an outcome. Other inputs like the cultural setting whether by itself or through injection of some public devises were also considered as equally essential; such issues as girls’ separation from boys, separation of girls from families where they cannot quit daily domestic chores, available services for girls’ biological needs attached to secondary school age and the like. Learned adult women in employment and who make their good life was seen as yet another input towards conviction of girls’ consistent attendance to school.

Also, the researcher thought that the school environment encompassing motivated teachers equipped with teaching methodology and teaching-learning gear could pull the girls towards completion. Available classes, desks, books, favourable timetable and social environment that do not deteriorate their cultural basics could enforce school completion. Schooling costs in all terms like fairness, tuition fees, cost of food, book prices and other added contributions that may hinder ones’ school attendance even should be eliminated. Those who attend school should continuously receive guidance and counseling which could have been provided at home. The Output is obviously a tremendous number of girls completing secondary school like boys do.  

1.9 Research Ethics 
Research ethics refers to a complex set of values, standards and institutional schemes that help to constitute and regulate scientific activity (Nagel et al., 2006). In conducting the study at hand, the researcher strived to protect rights and respect social values of all participants for the purpose of ensuring that physical and/or mental discomfort is avoided as much as possible. Also, the researcher ensured that participation of respondents was voluntary to the extent that no single person was forced to participate or disclose certain information. Participants were told about the nature of the study conducted and that they had the right to withdraw from the study.  Participants were assisted to understand and accept purpose of the study as they were assure about confidentiality, something that made them feel more secure to participate in the study and provide the data that were being sought.

Furthermore, before going to the field of study for the collection of data, the researcher obtained research clearance letters from the office of the post graduate studies at the Open University of Tanzania which introduced her to the District Executive Office of Hanang’ District. The District Executive Officer gave a research permit which allowed the researcher to conduct the study in secondary schools and households in Hanang’ District.

1.10 Operational Definition of Key Terms
Gender: Gender is the term used to distinguish women from men or vice versa especially when considered with reference to social and cultural differences rather than biological ones. Generally, gender is the situation of being a man or woman especially as ascribed by social norms or cultural practices.

Gender Discrimination: Discrimination refers to a situation (​https:​/​​/​dictionary.cambridge.org​/​dictionary​/​english​/​situation" \o "situation​) in which a person is treated (​https:​/​​/​dictionary.cambridge.org​/​dictionary​/​english​/​treat" \o "treated​) as less important or not supposed attend/access certain functions/services just because of being a woman or man (Masamalo, 2017). In this, study the term is meant for women as the most undermined group in the pastoral communities.

Gender Stereotype: This study defines gender stereotypes as general conclusions or social perceptions about what men and women should behave or act and for which great consensus exist.
Secondary Education: Secondary education refers to the level of learning from which individuals acquire knowledge and skills through a specified set of teaching and learning activities coming immediately after primary schooling (Wako, 2016). In the present study the term secondary education implies the second level of learning in Tanzania and whose primary objective is to nurture students and help them to grow in terms of academic and moral aspects.

Quality Education: Though the term quality education may mean differently to people of different background or contexts, the present study defines it as an educational programme or system that provides learners with capabilities, skills and values they require to become economically productive, develop sustainable livelihoods, promote social advancement and enhance individual well-being.

Charity Organization: Charity organization refers to a non-profit organization whose primary objective is promote social wellbeing especially of the marginalized groups or communities.

Patriarch Society: Patriarch society is a social system in which men hold primary power and domination of roles of political leadership, moral authority, social privilege and control of property. In such societies, women hold low social status and sometimes treated as a property which can be inherited.




This chapter reviews the literature related to the factors hindering girls’ completion of secondary education in pastoral Barbaig communities of Hanang’ District. It includes both theoretical explanation and the review of empirical studies that are related to the study. Similarly, the section presents the research gap as related to the synthesis of the reviewed literature.

2.2 Theoretical Underpinnings
This study was guided by Aristotelian view of education to human race and the theory of human capital.

2.2.1 Aristotelian View of Education to Human Race
Aristotle believed that education was central to the fulfilment of life of an individual. Although his works were not specific towards men or women but a mention of an individual means human race irrespective of sex. First, his work is a testament to the belief that in thinking and practice as educators must be infused with a clear philosophy of life. There has to be a deep concern for the ethical and political life.  Second, along with many others in his time, he placed a strong emphasis on all round and ‘balanced’ development. Play, physical training, music, debate and the study of science and philosophy were to all in the forming of body, mind and soul. Third, he looked to both education through reason and education through habit. Such learning is complemented by reason and this involves teaching ‘the causes of things.  
In view of the above, Aristotle bequeathed to us the long-standing categorizing of disciplines into the theoretical, practical and technical. We have suffered at different points from a continuing emphasis in education, after Aristotle, on contemplation as the highest form of human activity. Aristotle’s bequest is not an unproblematic one. There is much to dislike about some of his ideas and the way in which subordinated groups are excluded from the benefits of education in his thinking. 

However, the study of his thought remains deeply rewarding for many educators. In relation to the present study, the ideas of Aristotle on education imply that even Barbaig girls’ needs education which may help them in future. This is because without education, their life would be worthless and afflicted by poverty inherited from their local community.

2.2.2 Theory of Human Capital
According to the theory of human capital, education is considered as an economic good because it is not easily obtainable and thus needs to be apportioned. Economists regard education as both consumer and capital good because it offers utility to a consumer and also serves as an input into the production of other goods and services. As a capital good, education can be used to develop the human resources necessary for economic and social transformation. The focus on education as a capital good relates to the concept of human capital, which emphasizes that the development of skills is an important factor in production activities. 

It is widely accepted that education creates improved citizens and helps to upgrade the general standard of living in a society. Therefore, positive social change is likely to be associated with the production of qualitative citizenry. This increasing faith in education as an agent of change in many developing countries, including Tanzania, has led to a heavy investment in it. The pressure for higher education in many developing countries has undoubtedly been helped by public perception of financial reward from pursuing such education. Generally, this goes with the belief that expanding education promotes economic growth. In this context and for the case of this study, education is a capital and should equally be provided to both boys and girls because it is a basic right and key towards quality life.

2.2.3 Feminist Theories 
Girls’ access to education has been an issue since time immemorial. For that reason, a number of theories have put been put forward trying to describe the hardship of girls’ access to education how it ought to be rectified. This study agrees with feminist theories which view gender disparity as a result of human construct in the sense that both boys and girls are born babies; they become boys or girls as a result of the society’s failure to see them as equal hence gender discrimination.

Feminism is both an intellectual commitment and a political movement that seeks justice for women and the end of sexism in all forms. It is the organized movement which promotes equality for men and women in political, economic and social spheres. Feminists believe that women are oppressed simply due to their sex based on the dominant ideology of patriarchy. Ridding society of patriarchy will result in liberation for women, men, minorities, and gays (Pascoe & Smart, 2009). People who consider themselves feminist (both male and female) disagree on many things but at least have a universal agreement on the following five basic principles: 
First, Feminists believe in working to increase equality; feminist thoughts link ideas to action, insisting they should push for change toward gender equality (and not just talk about it). Second, Feminists also believe in expanding human choice, the idea that both men and women should be able to develop their human traits, even if those go against the status quo. If a woman wants to be a mechanic, she should have every right and opportunity to be so. Third principal is that collective efforts towards eliminating gender stratification, they propose that laws and cultural norms that limit the income, educational, and job opportunities for women should be opposed. The fourth and fifth principles are fairly straightforward: ending sexual violence and promoting sexual freedom - that women should have control over their sexuality and reproduction (Pascoe & Smart, 2009).

However, there are many different kinds of feminism. Feminists disagree about what sexism consists in, and what exactly ought to be done about it; they disagree about what it means to be a woman or a man and what social and political implications gender has or should have. Nonetheless, motivated by the quest for social justice, feminist inquiry provides a wide range of perspectives on social, cultural, and political phenomena. Important topics for feminist theory and politics include: the body, class and work, disability, the family, globalization, human rights, popular culture, race and racism, reproduction, science, the self, sex, work and sexuality. 

Feminist theory, or feminism, is support of equality for women and men. All feminists believe that patriarch is their major enemy across cultures. Patriarchy is the system which oppresses women through its social, economic and political institutions. Throughout history men have had greater power in both the public and private spheres. To maintain this power, men have created boundaries and obstacles for women, thus making it harder for women to hold power. There is an unequal access to power. Patriarchy also includes the oppression of minorities and homosexuals (Vicking, 2006).

Feminism ideology can take many different forms. In the 1970's, women started developing a theory which helped to explain their oppression. Pockets of resistance began to organize and challenge patriarchy. By the 1980's, however, feminists started disagreeing on particular issues linked to feminism. What was once one theory began to branch out into many theories that focused on different feminist issues.  

Although all feminists strive for gender equality, there are various ways to approach this theory, including liberal feminism, socialist feminism, cultural feminism and finally radical feminism. These are just theoretical stances from which feminists identify themselves as a movement and sometimes isolate themselves as groups aiming at more or less same issues approached from different angles (Pascoe & Smart, 2009). The main concerns in all theories are: 

Gender (​http:​/​​/​womenshistory.about.com​/​od​/​glossary​/​a​/​What-Is-Gender.htm​) Differences: The gender difference perspective examines how women's location in, and experience of, social situations differ from men's. For example, cultural feminists look to the different values associated with womanhood and femininity as a reason why men and women experience the social world differently. Other feminist theorists believe that the different roles assigned to women and men within institutions better explain gender difference, including the sexual division of labor in the household. Existential and phenomenological feminists focus on how women have been marginalized and defined as the “other” (​http:​/​​/​sociology.about.com​/​od​/​O_Index​/​g​/​Other.htm​) in patriarchal societies. Women are thus seen as objects and are denied the opportunity for self-realization. 

Gender Inequality: Gender-inequality perspective recognize that women's location in, and experience of, social situations are not only different but also unequal to men's. Liberal feminists argue that women have the same capacity as men for moral reasoning and agency, but that patriarchy, particularly the sexist patterning of the division of labor, has historically denied women the opportunity to express and practice this reasoning. Women have been isolated to the private sphere (​http:​/​​/​sociology.about.com​/​od​/​P_Index​/​g​/​Private-Public-Spheres.htm​) of the household and, thus, left without a voice in the public sphere. Even after women enter the public sphere (​http:​/​​/​grammar.about.com​/​od​/​pq​/​g​/​publicsphereterm.htm​), they are still expected to manage the private sphere and take care of household duties and child rearing. Liberal feminists point out that marriage is a site of gender inequality and that women do not benefit from being married as men do. Indeed, married women have higher levels of stress than unmarried women and married men. According to liberal feminists, the sexual division of labor in both the public and private spheres needs to be altered in order for women to achieve equality. 

Gender Oppression: Theories of gender oppression go further than theories of gender difference and gender inequality by arguing that not only are women different from or unequal to men, but that they are actively oppressed, subordinated, and even abused by men. Radical feminists (​http:​/​​/​womenshistory.about.com​/​od​/​feminism​/​a​/​new_york_radical_women.htm​) argue that being a woman is a positive thing in and of itself, but that this is not acknowledged in patriarchal societies (​http:​/​​/​womenshistory.about.com​/​od​/​feminism​/​a​/​patriarchal.htm​) where women are oppressed. They identify physical violence (​http:​/​​/​philosophy.about.com​/​od​/​Philosophy-Now​/​a​/​What-Is-Physical-Violence.htm​) as being at the base of patriarchy (​http:​/​​/​sociology.about.com​/​od​/​P_Index​/​g​/​Patriarchy.htm​), but they think that patriarchy can be defeated if women recognize their own value and strength, establish a sisterhood of trust with other women, confront oppression critically, and form female separatist networks in the private and public spheres. 

Structural Oppression: Structural oppression explanation posits that women's oppression and inequality are a result of capitalism, patriarchy, and racism. Socialist feminists agree with Karl Marx (​http:​/​​/​sociology.about.com​/​od​/​Profiles​/​p​/​Karl-Marx.htm​) and Freidrich Engels that the working class is exploited as a consequence of the capitalist mode of production, but they seek to extend this exploitation not just to class but also to gender. Intersectionality theorists seek to explain oppression and inequality across a variety of variables, including class, gender, race, ethnicity, and age. They make the important insight that not all women experience oppression in the same way. White women and black women, for example, face different forms of discrimination in the workplace. Thus, different groups of women come to view the world through a shared standpoint of "heterogeneous commonality." 

This view of the feminist conception provides for a need to analytical explanation of each theoretical framework in attempt to clearly understand their disparities and how these differences explain commonality as feminists.

2.2.3.1 Radical Feminism
Radical feminism promotes the basis for many of the ideas of feminism. They usually believe that society must be changed at its core in order to dissolve patriarchy, not just through acts of legislation. This type of feminism attracts a lot of negative media attention creating a backlash of feminism. Radical feminists believe that the domination of women is the oldest and worst kind of oppression in the world. They believe this because it spans across the world oppressing women of different races, ethnicities, classes and cultures. Radical feminists want to free both men and women from the rigid gender roles that society has imposed upon them. 

It is this sex-gender system that has created oppression and radical feminist's mission is to overthrow this system by any possible means. Sometimes radical feminists believe that they must rage a war against men, patriarchy, and the gender system which confines them to rigid social roles. They completely reject these roles, all aspects of patriarchy, and in some cases, they reject men as well (Olekambainei, 2013). Radical feminists emphasize their difference from men. They form groups that exclude males completely. This type of feminist highlights the importance of individual feelings, experiences and relationships.

Radical feminists believe that femininity and reproduction limit women's capacity to contribute to society. Women should essentially be androgynous. Radical feminists like to violate sexual norms and believe that women should control every aspect of their sexuality. They also advocate artificial means of reproduction so that less time is devoted to pregnancy and more time is devoted to worthwhile things. They are strong promoters of abortion, contraceptives and other forms of birth control.

At its extreme Radical feminist contradict themselves by believing that women should encompass their femininity because it is better than masculinity. Mary Daly advocates finding the “wild female within”. This type of radical feminist sees sex and penetration as male dominated. They see a link between sex, female subordination, porn, rape and abuse. These must be eliminated. Yet another opposing view is that reproduction is the source of power for women. They believe that men are jealous of women, and that they try to control reproduction through means of technology (Daly, 1997). The following sub-sections explains various forms of feminism concepts that exist in the world.

2.2.3.2 Liberal Feminism
Liberal feminism was most popular in the 1950's and 1960's when many civil rights movements were taking place. The main view of liberal feminists is that all people are created equal by God and deserve equal rights (Vicking, 2006). These feminists believe that oppression exists because of the way in which men and women are socialized, which supports patriarchy and keeps men in power positions. Liberal feminists believe that women have the same mental capacity as their male counterparts and should be given the same opportunities in political, economic and social spheres. Women should have the right to choose, not have their life chosen for them because of their sex. Essentially, women must be like men.

Liberal feminists create and support acts of legislation that remove the barriers for women. These acts of legislation demand equal opportunities and rights for women, including equal access to jobs and equal pay. Liberal feminists believe that removing these barriers directly challenges the ideologies of patriarchy, as well as liberates women. Liberal feminists are responsible for many important acts of legislation that have greatly increased the status of women, including reforms in welfare, education and health. Unfortunately, liberal feminism has been known to only concentrate on the legislation aspect in the fight against patriarchy. It has been criticized for not breaking down the deeper ideologies of society and patriarchy. Also, it has been criticized for ignoring race and class issues.

2.2.3.3 Socialist Feminism 
Socialist feminists believe that there is a direct link between class structure and the oppression of women. Western society rewards working men because they produce tangible, tradable goods. On the other hand, women's work in the domestic sphere is not valued by most societies because women do not produce a tangible, tradable good. This gives men power and control over women. Socialist feminists reject the idea that biology predetermines ones gender. Social roles are not inherent and women's status must change in both the public and private spheres (Vicking, 2006).

Socialist feminists like to challenge the ideologies of capitalism and patriarchy. Much like the views of radical feminists, socialist feminists believe that although women are divided by class, race, ethnicity and religion, they all experience the same oppression simply for being a woman. Socialist feminist believe that the way to end this oppression is to put an end to class and gender. Women must work side by side with men in the political sphere. In order to get anything accomplished, women must work with men, as opposed to ostracizing them (Vicking, 2006). There must be a coalition between the two and they must see each other as equals in all spheres of life. In contrast to ideals of liberal feminism, which tend to focus on the individual woman, the socialist feminist theory focuses on the broader context of social relations in the community and includes aspects of race, ethnicity and other differences.
2.2.3.4 Cultural Feminism 
Cultural feminists believe that there are fundamental, biological differences between men and women, and that women should celebrate these differences. Women are inherently more kind and gentle. Cultural feminists believe that because of these differences, if women ruled the world there would be no more war and it would be a better place. Essentially, a women's way is the right and better way for everyone. Western society values male thought and the ideas of independence, hierarchy, competition and domination. Females values ideas such as interdependence, cooperation, relationships, community, sharing, joy, trust and peace. Unfortunately, says the cultural feminist, these ideas are not valued in contemporary western societies.

Cultural feminists are usually non-political, instead focusing on individual change and influencing or transforming society through this individual change. They usually advocate separate female counter-cultures as a way to change society but not completely disconnect. Cultural feminists further develop into ecofeminism. Eco-feminists believe that patriarchy and male domination is harmful to women, as well as the environment. There is a link between a male's desire to dominate unruly women and wilderness. Men feel as though they must tame and conquer both in order to have complete power. 

Eco-feminists say that it is this desire that destroys both women and the Earth. Eco-feminists believe that women have a central role in preserving nature because woman understand and are one with nature. There is a deep connection that men cannot understand between the Earth and women, hence the terms Mother Nature or Mother Earth. Women need to use their superior insight to reveal how humans can live in harmony with each other and with nature (MWEDO, 2006).

2.3 Review of Empirical Studies Recent 
2.3.1 Global Developments 
Emma Watson, British actor and Goodwill Ambassador for UN Women, said many smart, important, sociologically informed things during her speech on gender equality (​http:​/​​/​sociology.about.com​/​od​/​Current-Events-in-Sociological-Context​/​fl​/​Full-Transcript-of-Emma-Watsons-Speech-on-Gender-Equality-at-the-UN.htm​) at the UN on September 20, 2014. Surprisingly, the most important words of Ms. Watson did not have to do with women and girls, but rather with men and boys. She said: “We don’t often talk about men being imprisoned by gender stereotypes, but I can see that they are, and that when they are free, things will change for women as a natural consequence. If men don’t have to be aggressive in order to be accepted, women won’t feel compelled to be submissive. If men don’t have to control, women won’t have to be controlled”. It seems things are turning out into a waged war between men and women.

Ms. Watson doesn't use the word herself, but what she refers to here is masculinity; the collection of behaviors, practices, embodiments, ideas, and values that come to be associated with male bodies. Recently, but historically too, social scientists and writers from a range of disciplines are paying critical attention to the way commonly held beliefs about masculinity, and how best to do it or achieve it (​http:​/​​/​sociology.about.com​/​od​/​G_Index​/​fl​/​Gender.htm​), result in serious, widespread, violent social problems www.unwomen.org (​http:​/​​/​www.unwomen.org​) (10th June, 2015; 21.35 hrs).
Pascoe and Smart (2009) have studied and proven the connection between the masculine ideals of power and control, and widespread physical and sexual violence against women and girls. 
Sociologists who study these troubling phenomena point out that these are not crimes of passion, but of power. They are meant to elicit submission and subservience from those targeted, even in what some would consider to be their less serious forms, like street harassment and verbal abuse. In their book, Dude, You're a Fag: Masculinity and Sexuality in High School (​http:​/​​/​www.ucpress.edu​/​book.php?isbn=9780520271487​), an instant classic among sociologists, C.J. Pascoe showed through over a year's worth of research how boys are socialized to adopt and perform a dominant, aggressive, controlling, and sexualized version of masculinity. This kind of masculinity, the idealized norm in our society, requires that boys and men control girls and women. Their status in society, and inclusion in the category "men" depends upon it. 

While the litany of social problems that harm women and girls is both infuriating and depressing, what is encouraging is that they are discussed with more frequency and openness by the day. Seeing a problem, naming it, and raising awareness about it are crucial first steps on the road to change. This is why Ms. Watson's words about men and boys are so important. A global public figure with an enormous social media platform and vast media coverage, in her speech she illuminated the historically quiet ways in which idealized masculinity has harmed boys and men. Importantly, Ms. Watson tuned into the emotional and psychological consequences of this issue:

2.3.1 Empirical Studies Concerning Girls’ Education in Tanzania
In the past ten years, the world has been making progress with regard to ensuring access to basic education to all children. However, 130 million girls are currently not attending school globally. They are deprived of a decent future and opportunity to engage in businesses of skilled workers. 

The progress has also been evident in the Sub- Saharan Africa as reported in the UNESCO Education for All (EFA) Global Monitoring Report which informs that the ratio of children attending school rose by 75% to reach 144 million between 1999 and 2012. Governments have been implementing a number of interventions including abolition of school fees in countries like Tanzania, Ethiopia, Ghana and Kenya, as well as an increase in the number of teachers. However, data by World Bank Group indicate that ratio of students completing lower secondary school is still lower at 42% compared to the global ration of 75%. This shows that many young people end their education career at lower levels of the education pyramid compared to enrolments. 

In Tanzania, the gross enrolment rate in primary education is 93% for both girls and boys combined. The rate decreases to 46% in lower secondary indicating failure of over 50% of primary school students to pass through the primary- secondary education transition. Despite impressive achievement in school enrolments, Tanzania is faced with a challenge of school dropout as for primary school completion rate is 81% and about 35% for lower secondary respectively. 

In pastoral societies of Tanzania, the problem is bigger for female children as compared to boys. According to MWEDO (2006) gender relations among the Maasai have been negatively affected by male dominance over decision-making. Women and girls are not accorded great importance in Maasai society and hence they are denied access to education and other economic opportunities. This tendency, therefore, made Maasai women and girls stay out of the school system making them become illiterate and hence ignorant of their basic human rights in their respective societies (Heather, 2009).
 
The Government of Tanzania in collaboration with Non-governmental Organizations have been struggling to empower Maasai women and girls through providing education with the focus of eliminating gender gap in the access to education as stipulated in the second and third Millennium Development Goals (Aderinoye, 2000). The same efforts have been happening in Kenya where there has been developed the Maasai Girls Education Fund to sponsor Maasai girls who would otherwise never go to school (Maasai Girls Education Fund, 2007). In Tanzania in particular, there are local organizations such as The Local Pastoral Women’s Council (PWC) for empowering the Tanzania’s Maasai, and the Maasai.

Women Development Organization (MWEDO) with the focus on making property rights work for the poor in Tanzania. One of the functions of these organizations is to ensure that local communities in the Maasai land participate effectively in various developmental activities as well as enhancing girls’ access to education. They are highly concerned with transforming non-developmental cultural traditions into viable practices including allowing girls to have access to education. However, despite all these efforts, girls still face problems in having access to education among the Maasai and cultural practices have been cited to be among hindrances to girls’ education (Kamuhangiro et al., 2003; Ngoitiko, 2008). Some of the cultural practices which have been affecting girls’ education in Tanzania include: initiation ceremonies, female genital mutilation, early marriages, assigning domestic chores to girls and migratory tendencies among the Maasai who are found both, in Tanzania and Kenya (Kenya Information Guide, 2010). 

2.3.2 Perceptions on Girls’ Education in the Barbaig Tribe 
"Sitting in the same classroom, reading the same textbook, listening to the same teacher, boys and girls receive very different education" (Sadker, 1994). Upon entering school, it has been argued that, girls perform equal to or better than boys on nearly every measure of achievement, but by the time they graduate high school or college, it has been ultimately found that girls fell behind (Bailey, 1992). Every time students are seated or lined up by gender, teachers affirm that, girls and boys should be treated differently (Sadker, 1994). Thus, Sadker (1994) and Bailey (1992) emphasise that, socialization of gender within our schools should assure that, girls are made aware that they are equal to boys.

Several studies have revealed that, girls’ educational experience is still affected by factors related to gender, religion, economic status, age and geographical location. All these factors have an impact on girls‟ enrollment, retention, achievement and performance (Annin, 2009). Statistics show that, girls comprise two thirds of the children whose right have been denied to education, despite the fact that, girls’ education offers the greatest overall returns for economic development at local and global level (MWEDO, 2006). Data continue to show that, in 2006, only 59 out of 176 countries achieved equal number of girls and boys in both primary and secondary education provision (UNESCO, 2009). Consequently, achieving gender parity and equality in education stands to be one of the most outstanding problems in the field of access to all spheres of opportunities ranging from socio-economic, political, cultural as well as technological opportunities (Sikira, 2007).
In pastoral societies, some children are denied access to education given the nature of labor division at household level. As reported by Mwananzila (2017), parents in pastoralists’ societies demanded that boys and girls look after livestock instead of going to school. The movement from one place to another seasonally or annual also affects sons and daughters of pastoralists in terms of education progress. Given the context, some children from pastoral societies fail to attend schools and others drop out before completion due to domestic responsibilities of taking care of cattle as well as the seasonal movements of their families to search for pastures.

This entails that, culture and education are two interrelated concepts. Culture of a given group or geographical location or even a country can be defined as people’s traditions, history, values and language that contribute the identity of the group (Leach, 2003). It is about the shared knowledge and schemes created by a set of people’s perceptions, interpretations, expressions and how they respond to those social realities around their living environments (Colclough and Al-Samarrai, 2000). Culture can further be defined as the shared patterns of behaviours, interactions and cognitive constructs and affective understandings that are learned through a process of socialization. Such understandings and patterns therefore are used to identify the members of a cultural group while also distinguishing those of another group (Leach, 2003). Each cultural group has its own culture-based education. 

This kind of education is informal compared to the formal education that is offered by the state. It reflects, validates and promotes the values, world views, and languages of each community’s cultures (Masanja, 2004). Culture-based education is far more than the incorporation of cultural events and traditional skills into the curriculum (Colclough and Al-Samarrai, 2000). The goal of culture-based education is to support all students through affirmation of their culture. A formal school education recognizes and validates the students’ culture; it helps them to be aware of their heritage and to value the accomplishments of their family, their community and their ancestors. The assumption in as far as the Barabaig culture is concerned in this study may not be the case as it should be argued later in the statement of the problem.

New education has brought new demands which tend to challenge the traditional cultural norms and values (Colclough and Al-Samarrai, 2000). While modern education has kept on viewing the traditional culture to be characterized by many non-developmental norms and values, some traditional educationists have kept on striving to ensure that their cultural norms and values are sustained in the current times (Kaheta, 2006). Adherence to traditional cultural values and norms is still strong among the Barabaig, though some of them have changed and others are changing the way they perceive their cultural values and norms. 

According to Heather (2009) the Barabaig cultural values and norms subjugate women and girls in their respective societies. There is still male dominance in Barabaig communities which in turn has led to marginalization of Barabaig women for many years now. Women are not involved in making important decisions; they don’t own property (including livestock); are subjected to forced marriages, heavy workloads and physical suffering; and also they are not given greater access to education by their respective communities (Ngoitiko, 2008). Because of lack of education most Barabaig women are not able to participate in decision-making processes and they lack the capacity to take various positions at different government levels (Ngoitiko, 2008). Higher education is the ultimate aim of every parent who has a child in primary or secondary school in Tanzania today. Despite the rapid expansion of higher education in the last two decades, the challenges of gender disparity in favor of boys remain. 

The purpose of this study was to investigate the factors hindering the girl-child access to secondary education in Barabaig tribe in Tanzania.

2.3.3 The Level of Girls’ Participation in Secondary Education
Equal schooling for both boys and girls is said to be the foundation for development of any community (Sadker, 1994). A report by UNESCO (2012) noted that no other policy intervention is likely to have a more positive multiplier effect on progress across all the Millennium Development Goals (MDGs), than the education of women and girls. Evidence shows a strong correlation between educating women and girls and an increase in women’s earnings, improved child and family health and nutrition as well as an increase in school enrolment (Ibid). Also, Article 26 of the Universal Declaration of Human Rights, states that:
“Everyone has the right to education. Education shall be free, at least in the elementary and fundamental stages. Elementary education shall be compulsory. Technical and professional education shall be made generally available and higher education shall be equally accessible to all on the basis of merit” (United Nations, 2000).


Furthermore, the importance of women’s education within a developing country is significant. Several international agencies including UNESCO, UNICEF, and the World Bank have recognized the importance of eliminating women’s illiteracy and enhancing access to education for women. In their creation of the MDGs, the United Nations (UN) recognized the importance of promoting gender equality and empowering women (Grown, et al., 2005). Not only does the UN seek to ensure that by 2015 all children, boys and girls, would have equal access to primary education, and secondary education (Grown et al., 2005). Regardless of how much these international players wish to eradicate the disparity between access to education for boys and girls, certain cultural and social barriers exist. These barriers reinforce social standards in addition to cultural norms and mores within society.

Improving female access to education, with the goal of attaining gender equality is a critical component of promoting development and meeting the MDGs in Tanzania, across Sub-Saharan Africa and around the world (UNESCO, 2015). Educating women is fundamental to economic development and poverty reduction within the region, to promote women’s human rights, and is intrinsically linked to improving other development indicators, such as reducing maternal and child mortality rates, reducing birth rates, and improving basic health indicators of entire families. Educating girls is also instrumental in the fight against HIV/AIDS. Although the importance of educating girls is widely recognized, girl children throughout the region continue to lag behind boys in terms of enrolment rates, completion rates, and performance in school (UNESCO, 2015).

Girls with formal education are much more likely to use reliable family planning methods, delay marriage and childbearing, and have fewer and healthier babies than girls with no formal education (Garba, 2002). Kabeer (2003) estimated that, one year of female schooling reduces fertility. The effect is particularly pronounced for secondary schooling. Girls with secondary education are more likely to seek medical care, ensure their children are immunized, better informed about their children’s nutritional requirements, and adopt improved sanitation practices. As a result, their infants and children have higher survival rates and tend to be healthier and better nourished (Santosh et al, 1992).

Community sensitization, appropriate policies and financial incentives for attracting and keeping girls in secondary school all have a significant role to play. Need-based scholarships are an option in some countries, but can be expensive to administer and limited in scope (Budlender, 2003). Community mobilization and cross-cutting interventions (such as campaigns against early marriage and sustained commitment to genuine community participation) have the potential to play an even more prominent role at secondary school level than in primary school. The detail of these policies, incentives and interventions, however must be dictated by local circumstance, grounded in sound local analysis and linked to realistic budgets. 

Sound local analysis of the obstacles to girls’ progression is a necessary first step to convincing governments and donors of the scope and nature of the challenge (Masanja, 2004). This same analysis is an essential precondition to designing effective community sensitization and mobilization programmes (Omari, 2002). The dramatic disappearance of girls from the education system between primary and secondary school is alarming, and has profound effects on gender equity at many levels. Girls without secondary school education cannot become teachers or other community leaders and professionals who will in turn become role models for the next generation of girls in school (Masanja, 2004). A recent review of published research suggests that it is secondary education not primary that plays the critical role in increasing wages, improving health outcomes, reducing child mortality, and empowering women in decision making and participation in public life (Malhotra et al 2003). 

Addressing the root causes of high opportunity costs of sending girls to school is more complex than tackling the relatively straightforward policy and funding issues that are at the heart of reducing direct and indirect fees (Omari, 2002). The root causes of high opportunity costs are deeply embedded and culturally specific gender relations of the local community and the wider economy. Reducing the opportunity costs for girls’ education requires multiple, community-specific, and cross-sectoral interventions. These interventions are most effective when they are driven by a process of community participation and inclusion (Masanja, 2004).

The Campaign for Girls’ Education (CAMFED) has helped establish community committees for supporting girls’ education in rural Zimbabwe, Ghana and Zambia. The work of these committees varies widely depending on the nature of local challenges. Examples of problems identified and overcome at the local level include: negotiating with elders to modify the timing of girls’ initiation rites; improving the security of ‘bush boarding’ conditions for secondary school girls; and systematically exposing rural girls and their families to local role models who have completed secondary school (Masanja, 2004). 

Many of the girls who have graduated from secondary school in the rural areas have become local leaders and community role models. This local-level analysis and activism has translated into powerful acts of policy advocacy at national level. In Zimbabwe, for instance, secondary school graduates have allied with chiefs and local committees to call a meeting with the Ministry of Education on child safety. 

Another community-focused programme is PRAMs in Malawi, which takes a rights-based approach, appears to have made remarkable progress in just one year. The results of a recent review showed that: ‘The change of behaviors and attitudes has in turn affected quality and government provision of services. There are surprising examples of serious changes as traditional leaders changing initiation dates to match the school schedule or children getting their teacher out of the bar to actually teach (Omari, 2002). The enrolment rates have increased and there are records of girls challenging teachers on sexual abuse. The degree to which the local concerns and ideas generated by PRAMs are reflected in the emerging School Improvement Plans will be the real test of their success. Locally, specific problem analysis and community involvement in the problems’ resolution are essential components of improving the quality of girls’ schooling and enhancing parents’ support for girls education thereby tackling two of the main reasons girls drop out of school (Masanja, 2004).

2.3.4 Challenges Facing Stakeholders Efforts towards the Promotion of Girls Education in Pastoral Communities of Tanzania
In fact, education is essential for the ability to exercise rights and consequently for women’s empowerment. Similarly, education enables girls and boys, women and men to participate in social, economic and political life and is a base for development of a democratic society. Increasingly, interventions in development cooperation focus on the coupled approach to and quality of education, both related to gender equality (Malekela, 1984).

The commitments to ensuring gender equality in education have been well articulated both at the global level and across various national contexts (UNESCO, 2008). It is therefore seen that, the decade of the 1990s has been an important turning point with regard to targets set for Education for All (EFA) and has sent a strong message for progress towards gender equality and education. Further, in 2000, the World Education Forum, Dakar, reiterated the commitment of eliminating gender disparities in primary and secondary education by 2005, and achieving gender equality in education by 2015 with a focus on ensuring girls full access to and achievement in basic education of good quality (UNESCO, 2008). The MDGs have also focused on promoting gender equality and empowering women by eliminating gender disparity in primary and secondary education, preferably by 2005 and to all levels of education no later than 2015” (UN-ESCAP/UNDP, 2002).

Gender equality is a more complex notion that is also more difficult to measure. Full gender equality would imply that girls and boys are offered the same chances to go to school and that, they enjoy teaching methods and curricula, free of stereotypes, and academic orientation and counseling unaffected by gender bias. It also implies equality of outcomes in terms of length of schooling, learning achievement and academic qualifications and, more broadly, equal job opportunities and earnings for similar qualifications and experience (UNESCO, 2009).

Primary education is the focus of most education professionals working in developing countries. On equity grounds, it can argue that a quality primary education provides every child with an equal start in life (Omari, 2002). Primary education costs much less than secondary or tertiary education; where African education budgets are under strain, it rarely makes sense for the state to invest as much as 147 times more in a single university student than in a single primary student (Masanja, 2004). From the perspective of gender equity, improvements in access and quality for primary school will (at least initially) have a more positive effect on more girls than will similar improvements in higher levels of the system (Garba, 2002). 

However, there is increasing concern that girls’ educational success even at ‘just’ primary level is in part contingent on the progression of more girls through higher levels of education (Ngoitiko, 2008). This is the case for several reasons: Parents are less willing to invest even in their daughters’ primary education if there is little prospect of girls attending secondary school (Kaheta, 2006). Female teachers and other educated role models play a variety of important roles. Their presence, particularly in rural areas, has been credited with making parents and girls perceive the school as a safe environment, and with providing role models for young girls (Garba, 2002). The extreme shortage of female teachers in most African countries cannot be resolved unless there is a substantial increase in the number of girls completing secondary and tertiary education (Ngoitiko, 2008).  

Girls often become more vulnerable when they are adolescents and approaching secondary school (Suzuki, 2000). Sexual maturity can cause parents to be more anxious about their daughters’ safety at school and girls’ risk of pregnancy and HIV greater (Garba, 2002). Long distances to school are a cause for concern. Perhaps the most extreme example of security as a barrier to access is in Ethiopia, where abduction of young brides deters some adolescent girls from attending school (Kaheta, 2006). Menstruation in the absence of appropriate facilities and supplies can contribute to significant absenteeism a CAMFED study showed girls in Zimbabwe missing an average of 60 days per year for this reason. FAWE reached similar conclusions in Uganda (Garba, 2002). The opportunity cost of keeping girls in school rises as their value as a bride grows, and as the value of their labour at home or in the marketplace increases. 

Although many countries worldwide have made significant progress towards gender parity at primary and secondary levels over the past decade, large gaps remain, particularly in the Arab States, sub-Saharan Africa and South and West Asia. Girls accounted for 57% of the out-of-school children of primary school age worldwide in 2001 and for more than 60% in the Arab States and in South and West Asia. Girls‟ participation remains substantially lower than boys‟ in education (a gender parity index below 0.97) in 71 out of 175 countries at primary level. Gender disparities become more extreme at secondary level and in higher education. Of 83 developing countries with data, half of them have achieved gender parity at primary level, less than 150 at secondary and only four at tertiary. Almost two-thirds of the world’s adult illiterates (64%) are women (UNESCO, 2008).

Despite considerable advances in gender equality in recent decades, gender disparity remains pervasive in many dimensions of life worldwide (Sadker 1994). The nature and extents of the disparity vary considerably across country and regions. There is no region in the world where women are equal to men in legal, social, and economic spheres (Ibid). Gender gaps are widespread and men have dominated in accessing and controlling of resources, be it economic, social, political and cultural (Kabeer 2003).

In many countries, increasing trends have recently been recorded in gender discrimination (TYVA, 2017), females being in negative side of equation. Evidence shows that societies that are discriminated by gender pay a high price in terms of their ability to develop and to reduce poverty. This is true because gender discrimination leads into low or nor girls’ participation in various development programmes making it difficult for these communities to advance both socially and economically.

In Tanzania, as in other African countries, materials, resources and attitudes towards girls’ education are major contributing factors to high achievement among girls (TYVA, 2017). Studies, however, show that, girls both from high and low socioeconomic backgrounds tend to be disproportionately represented than their counterpart boys. Evidence shows that, girls from low socioeconomic backgrounds are usually frustrated and physically weak because of poor nutrition and waste a lot of contemplating time thinking about home. Sometimes they are forced to become promiscuous and often spend a long time working at home (Malekela, 1994). In that regard, most of their time is wasted instead of utilizing it for study. 

Efforts to bridge the gender gap in education in Tanzania go back to 1961 when Tanzania (then Tanganyika) attained independence. While the Government has played a major role in the quantitative aspect of achieving nearly equal enrolment of boys and girls in primary and secondary schools, the civil society has tried out a numerous interventions, to bridge the gender gap in both, the quantitative and the qualitative aspects of education (Masanja, 2004; Helgesson, 2001; Swanson et al., 1998). Despite recent progress in female enrolment owing to positive actions and sensitization campaigns, disparities still exist and are quite striking in some communities. Obstacles and resistance to gender equality in education persist especially in marginalized areas where traditional attitudes are predominant (Masanja, 2004).

It has also been observed that, for quite some time, Tanzania has witnessed a pressure from civil organizations, Government Ministries, and human rights activists committed towards gender equality, demanding an education system that adheres to gender equality (Sikira 2007). They have also called upon the Government to introduce the education system in which females and males would be treated equally and encouraged to archive their potential in the schooling process (Mbilinyi et al., 1991, TGNP 1993 & TYVA, 2017). Besides changes that have occurred in domestic and international sphere, these changes have raised the concern in Tanzania for the introduction of an education policy that takes into consideration education system that addresses not only the issue of access but also gender equity. 

It is within these domestic and international conditions that educational human rights in Tanzania have been pressing for improving women’s condition in access and equality in schooling system. Women’s access to education has been recognized as a fundamental right, and increasing their access to education is among the educational goals in Tanzania (TGNP 1993). In recent years, women’s issues have come into the agenda of the country. Recognizing the important role women have to play, the Government has put into place a variety of strategies designed to increase female participation rates in education and consequently in the overall development process. 

There is also a consensus of opinion that the development targets in the country cannot be achieved with the continued marginalization of women as a group. In the last few years much effort, time and money were spent fully apprehending the big picture of disadvantage of women in the country. UNICEF (2011) reported that, gender disparities in education, employment and economy spheres have continued to widen, although the situation is slightly better than the previous five years, according to the test Global Gender Gap (GGG). The 2010 GGG Index ranks Tanzania at 66th position, from 73 last year, five points down the ladder. The ranking covered 134 countries surveyed worldwide, with regard to gender disparities based on imbalances in economic participation, education, health and political empowerment.

The report shows that, while Tanzania continues to enjoy political stability and has implemented sound macro-economic policies, as well as structural changes and governance reforms, it still faces challenges in giving women equal participation in socio-economic development. For example, whereas there have been marked improvements in the area of basic education, with many girls enrolled in primary schools, males still dominate at secondary school level.

The report also shows that, in tertiary institutions, the female to male ratio is 1: 2; and the ratio also seems in favour of males in the labour market, at 89:91, although life expectancy for both men and women stands at 45 years (Ibid). The report stresses further that, in order to eliminate gender disparity, access to education by women must be improved, and more resources channeled to the sector. UNFPA (2005) conducted a study on literacy comparison between females and males in Tanzania. The results show that, more women than men are illiterate in Tanzania Mainland 36% of women compared to 20% of men are not able to read and write. The respective figures for Zanzibar are 30% of women compared to 17% of men.








This chapter presents methodological approaches used in conducting this study. The chapter therefore comprises sections for research approach, research design and area of study.  Targeted population, sampling procedures/techniques and sample size are also presented. Other sections in this chapter include data collection methods as well as elaboration of techniques used for data analysis.

3.2 Location of the Study
This study was conducted in Hanang’ District. Hanang’ District is one of the six districts of the Manyara Region of Tanzania. It is bordered to the north by the Mbulu District and Babati Rural District, to the southeast by the Dodoma Region and to the southwest by the Singida Region. Mount Hanang’ is located within the boundaries of the district. 

The selection of Hanang’ district as an ideal area for this study was due to the fact that it is among the districts in Tanzania which has been affected by local cultural values such as early marriage, female genital mutilation, male preference, unequal access of education among female and male students and so on. Girl students in pastoral societies fail to complete school circles due a myriad of factors. A study on school dropout in community secondary school by Masamalo (2017) points out that cultural and traditional beliefs are the major reasons for secondary school dropout in pastoral communities. These are general findings for all pastoral societies. 
To be more specific, Hanang’ District was chosen for this study because it possesses the high number of girls who do not complete secondary school circle. A report published by the ministry of education, science and technology showed that in between 2015 and 2017, a total of 3769 girls had dropped from secondary education in Manyara region. Worse enough, 21% of these dropouts (794 female students) had occurred in Hanang’ District.  The researcher’s intention was only to study, describe and then gain understanding of the challenges facing girls’ participation in secondary schools in the Barbaig community in Hanang’ district and establish knowledge and/or emancipatory ways geared to improve female participation in secondary school in the region.

3.3 Research Approach
A qualitative research approach (paradigm) was employed in this study. According to Creswell (2013), qualitative study is defined as an inquiry process of understanding a social or human problem, based on building a complex, holistic picture, formed with words, reporting detailed views of informants, and conducted in a natural setting. Creswell (2012) defines qualitative approach as the research paradigm used when the researcher intends to collect open ended and emerging information with the aim of developing themes from views and opinions of participants. 

The approach is capable of exploring a problem in its real context and respond to emerging questions about the situation based on views and opinions of participants using plain and everyday terms (Creswell, 2014; Hancock & Algozzine, 2006, p. 8; Yin, 2011). With regard to the present study, the approach helped in gathering informants’ views and opinions. The adoption of qualitative approach became useful in collecting and analyzing information pertaining to girls’ education in Barbaig communities. The aim was to collect qualitative data/information for “understanding the situation under investigation primarily from the participants’ and not researcher’s perspective” Generally the study was dominated by qualitative approach due to ontological and epistemological stances (philosophical assumptions) held by qualitative researchers in their efforts to understand the social realities.

3.4 Research Design
Research design deals with a logical problem and not a logistical problem. Before a builder or architect can develop a work plan or order materials they must establish the type of building required, its uses and the needs of the occupants.  This study applied a case study research design where the barbaig community in Hanang’ district formed a case. Case study design is more effective design when studying few cases deeply among many others. Also the design enabled to get information easily, which is purposive and comprehensive (Patton, 2002) i.e. the status of girls participation in secondary education particularly in Barbaig community in Hanang’ District, Manyara region. 

According to Kothari (2004) a good design ensures that the information gathered is consistent with the study objectives and data are collected by accurate means and economically. A case study is an in depth study of a particular situation rather than a sweeping statistical survey (​https:​/​​/​explorable.com​/​survey-research-design​). It is a method used to narrow down a very broad field of research into one easily researchable topic (Kothari, 2004). Whilst it will not answer a question completely, it will give some indications and allow further elaboration and hypothesis (​https:​/​​/​explorable.com​/​research-hypothesis​) creation on a subject. 

3.5 Target Population 
Population is very important in research methodology. From the population sample size is drawn which normally used in research methodology. Population is a group of people who have common characteristics.  According to (Kothari, 2004), a population in research is the totality of the objects under investigation. For the purpose of this study, the population included the District Secondary Education Officer, Ward Executive Officers, Village Executive Officers, Villagers (Community Members), Female Secondary Education Droppers, Teachers and Students.

3.6 Sample Size and Sampling Procedures
3.6.1 Sample Size
A sample size is a small group or subset of the population, which a researcher selects for the purpose of the study and from which generalization is made about the characteristics of the population (Cohen, Manion and Morrison 2000).  According to Kothari, (2004), sample size must be taken from within the total population of the intended research study area. This study included a sample  of one District Secondary Education Officer, Three Ward Executive Officers, Six Village Executive Officers village, 10 Villagers (community members), 21 female secondary school droppers, 6 teachers and 54 female secondary school students, Therefore, this study comprised a sample of 101 respondents. Primary the study was designed to include teachers and female students from selected secondary school. However, the need to study the research problem at the community level prompted the researcher to include other participants including female secondary education droppers who are the victims in relation to the purpose of this study. Other participants comprised the District Secondary Education Officer, Ward and Village Executive Officers and Community Members. The aim was to collect enough data to adequately answer the research questions associated with the study at hand. The sample size is shown in Table 3.1 and Table 3.2.

Table 3.1: Sample from Selected Secondary Schools
S/N	Sample Type	Katesh Secondary School	Gehandu Secondary School	Wareta Secondary School	Total
5	Teachers	2	2	2	6
6	Students	18	18	18	54
        Total	20	20	20	60










7	Female Secondary Education Droppers	21
Total	41




Sampling techniques refers to procedures or methods used for selecting the participants or sample to be included in the study from the population (Kothari, 2004). Purposive, Snowballing and Stratified sampling techniques were used to get the sample (participants) for this study. 
3.6.2.1 Purposive Sampling Technique
This is a non-probability sampling method whereas research informants are deliberately selected based on the fact that they are uniquely considered to possess the required information (Creswell, 2014; Maxwell, 2012). For the purpose of this study, the District Secondary Education Officer, Ward Executive Officers and Village Executive Officers were purposively selected due to the virtue of their positions. Teachers were also selected through purposive sampling where the heads of schools and teacher-counselors were the most preferred. These were expected to possess information regarding the factors hindering girls’ completion of secondary education in their respective areas of administration because they are normally the main handlers of such cases.

3.6.2.2 Snowball Sampling
Snowball sampling is the method of selecting new informative units or informants as an offshoot of existing ones (Creswell, 2014; Yin 2011). This means that the current informant or interviewee provides information about who can be studied next or who meets the criteria for being interviewed. This study employed the snowballing method to obtain 21 female secondary school droppers where the first respondent helped to identify the next with similar characteristics. In other instances, other respondents assisted the researcher to access female school droppers. Inclusion of these participants helped to obtain the broadest range of valid information and perspectives on the subject of study since the participants expressed their feelings from a lived experience.
3.6.2.3 Simple Random Sampling
Simple random sampling is a sampling method whereby each member of the population can expect to be selected to participate in the study (Kothari, 2004). This technique was used to sample students to be part of informants involved in the study. The use of simple random sampling enabled the study to include people of diverse backgrounds and eliminate the possibility of researcher’s bias.

3.6.2.4 Convenient Sampling Method
Convenience sampling (also known as availability sampling) is a specific type of non-probability sampling (​https:​/​​/​research-methodology.net​/​sampling​/​non-probability-sampling​/​​) method that relies on data collection from population members who are conveniently available and ready to participate in the study (Saunders, Lewis & Thornhill, 2012). This sampling technique was used to select community members who were readily available and ready to provide information sought by the researcher.

3.7	Data Collection Methods
This study employed interviews, focus group discussions and documentary analysis to obtain primary data from the study participants. These methods were considered effective for this study due to the fact that the focus was first to collect primary data from the study participants and see how they align with existing literatures.
 
3.7.1	Interview Method
In research, interview refers to the method of obtaining data by means of verbal interaction between the participant and researcher (Kothari, 2004). In order to get the right information, the researcher conducted in-depth interviews with the District Secondary Education Officer, Ward Executive Officers, Village Executive Officers, community members, teachers and female secondary education droppers. In-depth interview was appropriate for the study on the ground that it provided freedom of expression to participants in providing information on the factors hindering girls’ completion of secondary education. It also gave room for the researcher to ask fall up questions for the participant to provide detailed information. 

3.7.2	Focus Group Discussion Method
The FGD method is a way of bringing people together to discuss a certain issue for the purpose of obtaining solicited information from them. In most cases, people brought together for FGD need to have same or near same characteristics to avoid intimidation or shyness (Kitzinger, 1995). Generally, a focus group discussion is a form of qualitative research which involves gathering people from similar backgrounds to discuss a specific topic of interest. According to Silverman (2010), focus group discussion helps to provide more information than could be obtained in a much more consuming exercise of individual interviews with the same category of respondent. 

In this study the researcher conducted a total of six FGD for female secondary school students and 1 FGD for female secondary school droppers. For female secondary school droppers, the researcher had first to meet them for interview and then made appointments for the FGD. Nine school droppers who volunteered to appear are the ones who participated in the focus group discussion. The FGD method was suitable for the present study because it enabled the researcher to collect widely discussed information from different individuals on the subject of study.
Focus group discussions enabled the researcher to effectively study people’s feelings and perceptions concerning how participants understood and did things in relation to girls’ education, their division of labour, the way they perceived things, the way they considered one another and the way they considered the world outside, especially in relation to education in general and girls’ education in particular. The researcher recorded and took notes on all important matters raised and discussed.

3.7.3	Documentary Analysis
Kothari (2004) contends that documentary review is a method of searching data from the once existing materials. Documentary review employs reading or extracting existing information from various sources to support the study at hand. Thus, the documentary review was employed in reviewing records related to basic education statistics especially issues related to registration and completion rates of girls in secondary education.

3.8 Data Analysis






DATA PRESENTATION, ANALYSIS AND DISCUSSION
4.1	Introduction 
This chapter presents the results of the study on the factors hindering girls’ completion of secondary education in Hanang’ District, Tanzania. The chapter begins by presenting respondents’ demographic characteristics followed by the presentation and discussion of findings as per objectives of the study which are presented into themes and sub-themes.

4.2 Demographic Characteristics of Respondents
4.2.1 Respondents’ General Profile










Source: Field data, 2019

4.2.2 Age of Respondents
The study recorded age of informants due to the fact that one’s ability to understand sensitive issues like factors hindering girls’ completion of secondary education may be influenced by age. The age groups of respondents have been presented in Table 4.2.




Source: research data, 2019

4.2.3 Education Level of Respondents
The study sought to understand education levels of participants due to the fact that one’s perception towards girls’ education may be influenced by the education level attained by the respective person. This information is presented in Table 4.3.

Table 4.3: Education Level of Respondents
Participants’ category by education level	Male	Female	Total
Did not complete PSPSLEForm 3 to 4 Did not complete SECSEEDiplomaDegreeOther	13521	33542144	465421961
Total 	12	89	101
Source: Field data, 2019

4.3 People’s Perceptions Concerning Girls’ Education among the Barbaig Community in Hanang’ District, Manyara Region
The first objective of this study sought to assess people’s perceptions concerning girls’ education among the Barbaig community in Hanang’ District, Manyara Region. Data were collected by interviews and focus group discussions through the research question that asked “What are the people’s perceptions concerning girls’ education as opposed to boys’ education among the Barbaig community in Hanang’ District?”. The findings were as follows:

Findings under this section revealed that, the barbaig community had different perceptions about girls’ education. Elder members of the community perceived girls as the source of family income through bride prices when they get married. Thus, for them, girls should not be sent to school because doing so would mean wastage of financial resources, changing their attitude towards socio-cultural practices and delaying marriage processes hence lack of income for the family. Responding to the interview, the leader of village A had the following to say.
“If you visit the schools, you will get to know that a large percent of students are boys. Many parents do not see the importance of sending their daughters to school. Those who do so, are either forced or those with educated relatives doing efforts to bring education to their families. So, female children are seen as a family capital or family care givers.” (Village Leader, August 2019).

The quotation above implied that, most parents in the study locale do not see the significance of sending their daughters to school because, according to their perception, “they are not meant for that purpose.’ On the other hand, the quotation implied that those who held positive perception about educating girls were those who had been educated or had understood the benefits of sending girls to school after learning from educated women or any other educated relatives.

Thus, the presence of educated women in the community may arouse social interest for community members to send their female children to school. This can also mean that parents who send their daughters to school, they do so with the hope of receiving some support from them in future. Also, people with some kind of formal education have already witnessed how education has been supportive in their lives hence they emphasize it to other people in the community. 

In the same vein, during an interview with the researcher, another village leader had the following to say;
“Education is good for the whole community. You know the world has changed very much and if our children do not get education we shall continue to be left behind. Most parents prefer keeping their daughters at home looking after the cattle and doing other domestic chores. We leaders are doing every effort to educate them and I think the situation has started changing,” (Village Leader, August 2019).

Again, the above comment implied that to some extent, people who schooled or have acquire certain levels of exposure to the world or society outside their local community, know the importance of sending their female children to school. 

The perceptions held by village leaders were supported by teachers who were of the opinion that education was essential for female children and were surprised that some parents were still unwilling to send their daughters to school. They were shocked by some parents’ arrogance of still holding back their daughters for marriage in exchange for cattle or money. They expressed their concern that in the modern day world, cattle alone could not provide a secure livelihood, as they were vulnerable to infectious diseases and other problems. Some of the participants complained:
“For us who have seen and know the importance of educating girls, we wonder to see parents not bringing their daughters to school or forcing them to abandon school for marriage so that they can get cattle. This is embarrassing to the extent that I can’t explain,” (Teacher, October 2019).

Generally, village leaders and teachers demonstrated a positive perception towards girls’ education and for them, the problem lies with parents or community members in general. These findings align with those obtained from interviewed female school droppers who are now mothers or house wives or where one of them had the following to say:
“My parents forced me to drop from secondary school so that I could get married. I wished I could continue with school. I pleaded for them to let me continue but they could not understand,” (Female School Dropper, October 2019).


Similar complaints were observed during a focus group with students although with a different context. Here, students expressed their concern over male parents (fathers) as the main obstacle towards girls’ completion of secondary education. This was evidenced when one female student was heard saying;
“My mother wants me to continue with school and I think if it was not her, I could not be here today. My father has been criticizing me coming to school saying I am just wasting time. I think, our fathers need to be educated on the advantages of education,” (Female Student, November 2019).

From the above comment, and in connection to other arguments raised by other participants, it can be stated that, parents’ negative perception towards girls’ education is one among enormous factors hindering girls’ completion of secondary education. These findings resonated with Shao (2010) who established that pastoralist societies need to be educated on the value of sending their daughters to school. Pastoral communities’ awareness and responsiveness of the role of education to girls may however change slowly but the little change of mindsets can bring significant impact. Those parents who will first send their daughters to school will in the near future witness their relatives and other community members from the benefits brought by their educated daughters. As a result the whole pastoral community will have been made aware about the role of education to their daughters and freely send their children to school.

4.4	Girls Participation in Secondary Education amongst Barbaig Community in Hanang’ District, Manyara Region
The second objective of this study sought to know the level of girls’ participation in secondary education particularly among the Barbaig community in Hanang’ District, Manyara region. Findings were obtained through documentary analysis, in-depth interviews with heads of schools and students’ focus group discussions. With documentary analysis, three main types of documents were reviewed. The reviewed documents included the general education statistics, school attendance registers and school internal examination results. It was interesting to note that in terms of enrolment, girls surpassed boys for about 15.2% suggesting that girls’ enrolment was higher than that of boys. Data from the analysis of Basic Education Statistics of 2016 indicated that the total number of enrolled students was 9556 where 5506 (57.6%) were girls while 4050 (42.4%) were boys (MoEST, 2016). 

When heads of schools were asked about the situation, they presented similar experience stating that school enrolment among girls was higher compared to that of boys but expressed concern over girls’ completion of secondary education. Heads of schools informed that girls’ completion of secondary education was affected by the community cultural practices which included involving girls in motherly activities at teenage, forcing girls to get married at early years with the aim of getting bride prices and the belief that educating girls is wastage of scarce financial resources. This was supported by the fact that while the enrollment rate for form one female students was higher (1815 students), the number of students into the form four class was lower (778 students) (MoEST, 2018). Based on the statistical data above, one can get difficult in understanding the said challenge since the information indicate higher school attendance among girls than boys. While the data may be taken as general data but when you intensively study the situation you may find that girls attendance to secondary school is lower than boys. Girls live in the disadvantaged environment than their boys counterpart do.

Similar experience was reflected by the findings from focus group discussion with female students where it was revealed that the barbaig communities did not see the value of letting their girls proceed with secondary education. Apart from that, several factors constraining girls’ participation in secondary education were listed. These included issues like lack of financial and material support, domestic chores and forced early marriage. On the other hand, data obtained from school attendance registers indicated lower attendance of female students as compared to boys. Similarly, girls had poor performance of internal examination results as compared to boys. This supports the idea that girls are kept busy at home to care for the family leading into poor attendance and hence poor performance.

4.5 Challenges Decelerating Public Efforts towards Promotion of Girls’ Education among Pastoral Communities in Hanang’ District, Manyara Region
As observed in the background and literature review sections of this dissertation, the government is working hard to ensure girls like boys get equal access to education especially basic education. The government is working to improve school environment for all especially girls. It has done that by providing fee free education to basic level of education, built new schools and expanded the existing one; provides periodical in-service training to teachers and provide similar training to parents and students. By so doing, it encourages both parents and especially girls to participate in education. Other relevant activities done by the government and stakeholders include provision of comprehensive sexuality education to girls as well as supporting efforts to combat child violence at home and school.

Despite such efforts done by the government, findings obtained through in-depth interview with the DSEO, teachers and village leaders identified the following issues as challenges decelerating public efforts towards promotion of girls’ education among pastoral communities in Hanang’ District.

4.5.1 The Mode of Decision Making
Findings revealed that, although some parents especially mothers understood the importance of their daughters’ education; they were checked by the way decisions were made in the family in terms of which child/children should go to school. It was revealed that there were male dominance in all or most decision made at the family. Males were normally described as the main decision-makers in all issues in the community and in the family. The DSEO revealed that sometimes, when cases related to girls’ education are sent to his office, women parents start to condemn the father. This informs that male dominance is among the issues affecting efforts towards improving girls’ education among the Barbaig community. Sharing experience with one female parent about reasons for her daughters not attending schools, the women noted:
“I have no decisions of major family issues at home. I cannot decide about selling our goats and cows and I cannot decide about who should go to school between boys and girls. All decisions are done by my husband. I can tell you, it is good that some boys have been enrolled to school. My husband does not care about education for children. When it comes to girls, he is very pessimistic sending girls to school. For him, educating girls means wasting your resources something he could not afford to”.

This female family experience about decision making in family matters would mean that till to date, families are still dominated by males and they are the males who decide not to send their girls to school. It is thus high time for stakeholders to provide relevant education to the pastoral communities of this kind about the importance of education to girls and societal development.

4.5.2 Slow Change of Mindset among Pastoral Societies about the Role of Education to Girls
Teachers expressed their concern about the parents who still did not understand the value of sending their daughters to school. They described them as reluctant and as people who never wanted to open up their minds to see what educated people did. This means that despite public efforts of educating people about the role of education to both boys and girls, parent with limited understanding of the value of education or who are reluctant to accept changes continue holding their daughters back from attending and completing secondary education. Explaining about the importance of girls education one teacher emphasized:
“I understand how challenging to change one’s mindset. It should however be known that no community or country globally will achieve SDGs mission to provide basic education to ALL people despite their biological, physiological, socio-economic and cultural disparities if girls will not be send to school. To achieve this, communities with negative attitudes towards provision of education to girls such as the pastoral community in Barbaig tribe should by any means be transformed their mindset whether by force or diplomacy. Stakeholders across groups including the government should provide education on the importance of girls’ education in socio-economic development. Programs should be made available regularly be it in radios, TVs, online and face to face. This mindset transformation should go hand in hand with targeted improvement of teaching and learning environment in girls schools in particular. The most educated and well achieved women should be used as case studies or models when educating these pastoral communities about the need to send their daughters to school” 


The teachers’ opinion about ways to transform the mindsets among pastoral communities provides several lessons to families and education stakeholders. These lessons include but not limited to: having in place regular programs through different media focusing on awareness creation about the role of girls education; availability of policy and circulars forcing communities especially pastoral community to send their girls to school and implication for failure of compliance; having in place role models from  amongst achieving or achieved women from pastoral communities as a result of education and effectively use them to motivate others; improving the school environment and indeed using participatory approaches in addressing this challenge. All stakeholders across sectors should participate effectively in addressing the challenge using different techniques. It is without doubt effective and strategic involvement of stakeholders in promoting girls participation in secondary schools among pastoral communities will bring success and positively respond to the SDGs educational goals.

4.5.3 Continued Cultural Practices
Cultural practices associated with nomadic livestock practices which treat girls as housekeepers or a source of income for the family were also seen as a threat towards public efforts towards keeping girls in schools. These practices and other beliefs lead to open resistance towards girls’ education. Adult community members did not see the importance of sending girls to school because after all they would get pregnancy and bring a loss to the family in terms of the cost incurred.

Sharing experience regarding the status of girls’ attendance to school, one male parent lamented:
“In this village many girls were send to secondary schools but unfortunately large percent of them did not complete form four. Ask me why? About 70% of those who did not complete school, they were found pregnant. My own daughter is among them. The remaining percentage left school for other various reasons including their parents wanting their children to be married and work for home chores. My friend, you may wish to blame parents on girls not attending school but in reality school environment and teachers effectiveness in taking care of students including girls matters a lot”






STUDY SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
The major purpose of this study was to investigate factors hindering barbaig girls in completion of secondary education in Hanang’ district in Manyara region. Findings supports Heather (2009) who argues that the Barbaig cultural values and norms subjugate women and girls in their respective societies.This chapter represent summary of the findings, conclusion and recommendations.

5.2 Summary of the Study 
This study was qualitative in nature because the data were qualitatively collected and focused on investigating the factors hindering Barbaig girls’ completion of secondary education based on people’s perceptions and specifically to the Datooga community. The study was guided by a case study research design and covered three wards. 

The study used purposive, snowballing and convenient sampling procedures select a total of 101 respondents who gave relevant information for the researched topic. The study tools used included in-depth interview, Focus Group Discussion and documentary review. The interview was used to enable the researcher investigate easily the attitude, emotions and thoughts of respondents. Focus Group Discussion was used to help the researcher to determine factors hindering barbaig girls’ completion of secondary education in Hanang’ District and specifically to the Barbaig community. Data were analysed qualitatively through thematic content analysis supported by the nvivo computer software. The analysis of data involved developing themes, categories and sub-categories from the findings, which were interpreted, discussed and summarised as per research objectives of the study. The first research objective was about investigating the peoples` perceptions about girls participation in secondary education among the Barbaig Community in Hanang’ District, Manyara Region. 

5.3 Study Findings 
The results showed that, the Barbaig community takes girls as potential mothers or keepers of the house, therefore they are responsible for house care including cooking, cleaning and feeding kids, and thus taking girls to school is a wastage of resources. Girls are also perceived as the source of family income obtained bride price when the girl is married. Therefore, they tend to let girls get marriage while depriving them their right to education including completion of secondary education. Moreover, taking girls to school is considered as a wastage because over a time, these girls will get married to another family and if there are any benefits associated with girls’ education, they will be enjoyed by the family where the girl is married. Over the past two decades the chances for girls access to education including secondary education  were very limited however through government intervention together with National and  international community based  organization, Girls  access to schools have been improving annually.

The second objective sought to unveil the level of girls’ participation into secondary education where findings showed that girls’ participation was higher at the enrollment level but the problem arose with school attendance and completion rates. This means that only few girls were able to complete secondary education. The third objectives intended to find out the challenges decelerating public efforts towards promotion of girls’ education among pastoral community in Hanang’ District, Manyara Region. Findings indicated that challenges facing efforts for promoting girls’ education among the barbaig pastoral societies included   lack of parents’ commitment to support girls’ education, cultural practices and poor and negative perception held by pastoralist communities towards the position of women at family or social level of life.

The literature presents other communities with similar experience such as the Masai in Arusha, the Sukuma in Shinyanga and Mwanza, The Gogo in Dodoma and Kondoa, the Waluguru in Morogoro, the Mang’ati in west central Tanzania and the Sambaa and Kwere in Tanga and the Coast region to form many existing communities suffering from similar challenges. This then implies that joint efforts are needed from the government and other stakeholders to train the respective communities and improve the learning environment so that many girls are motivated to participate in education. 

Stakeholders need to supplement the government efforts by supporting the schools with building of classes, dormitories and supply of girls’ necessary requirements like pads. Comprehensive sexuality education need to be provided to girls to improve girls’ attendance. According to the findings, it was unpleasing to see that girls lost their school for about a week due to unmanaged menstrual cycles due to lack of education. The challenges need to be urgently addressed by all stakeholders.

5.4 Conclusions
Women and girls in pastoral communities are subject to a more challenging situation than men and boys. This is not only because they face marginalization in terms of their sex and gender but also they are denied the right of accessing and completing education circles at various levels of learning. The study therefore concludes that:
a)	The pastoral communities especially the barbaig tribe perceive variously about girls education. Many of them consider wastage of resources sending their girls to school;
b)	There is still male dominance system in deciding family affairs particularly sending girls to school;
c)	Girls attendance to secondary school is very low. The situation is contributed by various factors including cultural myths, unfriendly school environment and early pregnancies to mention a few and
d)	Participatory approaches are needed to influence girls attendance to school

Generally, the study has informed that the Barbaig girls have low retention and completion rates in secondary schools as compared to boys. Similarly, most girls from pastoralist communities are out of school and many other do not have hope or have lost hope even for getting enrolled.

5.5 Recommendations
Basing on the findings and conclusion, this study provides recommendations for action, recommendations for policy as well as recommendations for further studies as follows:

5.5.1 Recommendations for Action
i.	Stakeholders should organize sensitization programmes in the Barbaig community to educate people on the significance of taking care of their female children to school and letting them complete secondary education. This will help to mitigate negative mindset about educating female students to higher level of schooling.
ii.	Local government leaders should be empowered to make follow-up of school dropouts related to girls so that immediate measures are taken when such problems arise.
iii.	The stakeholders including the government should strictly burn early marriage by involving all community members, the ward leaders and security infrastructure.
iv.	Schools should be built closer to the community to address the challenge of school distance hence motivate girls to attend to school regularly.
v.	Stakeholders should build boarding schools that will make girls stay at school compass and reduce any temptation which would result into blocking them from enjoying their right of secondary education.
vi.	Government should enact specific laws to guide parents who deny female children the right to education.

5.5.2 Recommendations for Policy Reform
The education policy should be reframed to include aspects that recognize girls from pastoral communities as requiring special attention. Even the marks should be considerate to girls from these communities to enable them transit easily from one level to another.

5.5.3 Recommendation for Further Research
This study investigated the factors hindering girls’ completion of secondary education among the Barbaig community in Hanang District. The study recommends further research to be conducted on the same topic for other levels of education including primary schools and tertiary education in order to widen the scope of understanding the learning environments and issues that affect female students especially those from the pastoral communities. 
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Appendix 1: Interview Guide for the DSEO 
1. Introduction





iii.	Level of Education: …………………………………………………………
iv.	Specialization: ………………………………………………………………
v.	Working Experience: ……………………………………………………….. 
vi.	Experience as a DSEO in Hanang’ District: ……

3. Study Questions
1.	How far do you understand the factors hindering girls’ completion of secondary education among the pastoral community of Barbaig?
2.	Which measures are being taken by the government in resolving the factors hindering girls’ completion of secondary education in this District?
Appendix 2: Interview Guide for Teachers
1. Introduction
Dear participant; my name is Angela Akweso Arkadi, a master’s student at the Open University of Tanzania. I am doing a study to investigate the challenges hindering girls’ completion of secondary education among the Barbaig community in Hanang’ District, Manyara Region. Based on your position as teachers, you are requested to participate in the study by providing relevant information as per the questions that will be asked. You are encouraged to present your views openly and truthfully in either English or Swahili.

2.	Demographic Information
i.	Name of School: ……………………Sex: ………………………………… iii. Age: …………………………. Iv,Level of Education: …………………….… 
ii.	v. Specialization: …………………vi. Working Experience: ………………
3.	Study Questions
1.	What is the ration between female and male students at this school?
2.	How do you view the community’s perception concerning girls’ education?
3.	To what extent do female students succeed to complete secondary education?
4.	Which specific issues affect girls’ completion of secondary education among the Barbaig community?
5.	Which factors obstruct the efforts undertaken by the government and other stakeholders in the promotion of girls’ education among the pastoral societies especially the Barbaig community?
6.	In your opinion, which measures should be undertaken to improve the rate of girls’ completion of secondary education among the Barbaig community.
Appendix 3: Interview Guide for WEOs and VEOs
1. Introduction
Dear participant; my name is Angela Akweso Arkadi, a master’s student at the Open University of Tanzania. I am doing a study to investigate the challenges hindering girls’ completion of secondary education among the Barbaig community in Hanang’ District, Manyara Region. Based on your position as a government officer in this area, you are requested to participate in the study by providing relevant information as per the questions that will be asked. You are encouraged to present your views openly and truthfully in either English or Swahili.
2.	Demographic Information
i.	Ward and/or Village: ………………………………………………………...
ii.	Sex: ………………………………… iii. Age: ……………………………….
iv.	Level of Education: …………………… v. Specialization: …………………
vi. Working Experience: …………………
3.	Study Questions
1.	How do you view the community’s perception concerning girls’ education among the Barbaig community?
2.	To what extent do female students succeed to complete secondary education among the Barbaig community?
3.	Which specific issues affect girls’ completion of secondary education among the Barbaig community?
4.	Which factors obstruct the efforts undertaken by the government and other stakeholders in the promotion of girls’ education among the pastoral societies especially the Barbaig community?
5.	Which measures do you undertake in your capacity to solve the problem of school dropout related to female students?













Appendix 4: Interview Guide for Community Members
1. Introduction
Dear participant; my name is Angela Akweso Arkadi, a master’s student at the Open University of Tanzania. I am doing a study to investigate the challenges hindering girls’ completion of secondary education among the Barbaig community in Hanang’ District, Manyara Region. Based on your experience as members of this community, you are requested to participate in the study by providing relevant information as per the questions that will be asked. You are encouraged to present your views openly and truthfully in either English or Swahili.
2.	Demographic Information
i.	Ward and Village Sex: ……………………… iii. Age: ……………………
iv.	Level of Education: ……………………
3.	Study Questions
1.	How do you view the level of girls’ participation in secondary education among the barbaig community? 
2.	How do you view the people’s perception concerning girls’ education among the Barbaig community?
3.	To what extent do female students succeed to complete secondary education?
4.	Which specific issues affect girls’ completion of secondary education among the Barbaig community?
5.	Which factors obstruct the efforts undertaken by the government and other stakeholders in the promotion of girls’ education among the pastoral societies especially the Barbaig community?
6.	In your opinion, which measures should be undertaken to improve the rate of girls’ completion of secondary education among the Barbaig community.
Appendix 5: Interview Guide for FSED
1. Introduction
Dear participant; my name is Angela Akweso Arkadi, a master’s student at the Open University of Tanzania. I am doing a study to investigate the challenges hindering girls’ completion of secondary education among the Barbaig community in Hanang’ District, Manyara Region. Based on your personal experience and as a member of the Barbaig community, you are requested to participate in the study by providing relevant information to help the researcher accomplish the purpose of this study. You are encouraged to present your views openly and truthfully in either English or Swahili.
2.	Demographic Information
i.	Ward and Village: ……………………………………………………………..
ii.	Sex: ………………………………… iii. Age: ……………………………….
vii.	Level of Education: …………………… 
3.	Study Questions
1.	How do you view the level of girls’ participation in secondary education among the barbaig community? 
2.	How do you view the people’s perception concerning girls’ education among the Barbaig community?
3.	To what extent do female students succeed to complete secondary education?
4.	Which specific factors especially caused you to drop from secondary education?
5.	Which other issues affect girls’ completion of secondary education among the Barbaig community?
6.	Which factors obstruct the efforts undertaken by the government and other stakeholders in the promotion of girls’ education among the pastoral societies especially the Barbaig community?












Appendix 6: FGD Guiding Question for both FSED and Students 
1. Introduction
Dear participants; my name is Angela Akweso Arkadi, a master’s student at the Open University of Tanzania. I am doing a study to investigate the challenges hindering girls’ completion of secondary education among the Barbaig community in Hanang’ District, Manyara Region. Based on your personal experience as FSED/female students and as a member of the Barbaig community, you are requested to participate in the study by providing relevant information to help the researcher accomplish the purpose of this study. You are encouraged to present your views openly and truthfully in either English or Swahili.
2.	Demographic Information
i.	Type of Participants: ………………………………………………………….
ii.	Number of Participants: …………… iii. Ages: …………………………….
viii.	Levels of Education: ……………………………………………………… 
3.	Topics to be Discussed
1.	People’s perception concerning girls’ education among the Barbaig community
2.	Factors hindering girls’ completion of secondary education.
3.	Issues obstructing the efforts undertaken by the government and other stakeholders in the promotion of girls’ education among the pastoral societies.
4.	Measures to be undertaken to improve the rate of girls’ completion of secondary education among the Barbaig community.


Appendix 7: Guide for Documentary Analysis
1.	District Wise
SN	Item	Description
1	Rate of Secondary School Enrollment for both boys and girls in Hanang’ District	






Name of School: ………………………………………………………………..
SN	Item	Description
1.	Rate of School Enrollment for both boys and girls	
2	Rate of school attendance for both boys and girls	










Appendix 9: Research Clearance from the Regional Commissioner’s Office, Manyara Region





	Community awareness on the importance of girls education
	Social-Cultural setting towards girls education
	Availability of secondary schools’ facility in favor of girls’ biological make-up










	Continuous guidance and counselling





		


